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Abstract

Reading promotion programmes aim to foster long-term reading habits by integrating literature 
into the everyday lives of children. In the past two decades, children’s literary museums (i.e., venues 
dedicated to children’s literature authors, stories and characters) have emerged as innovative spaces 
for literacy promotion beyond traditional contexts such as schools and libraries. The present study 
explores the role of children’s literary museums in promoting reading among young audiences. Using 
a qualitative design, data were collected through observations and fieldwork at two museums —the 
H. C. Andersen House Museum, Denmark, and the House Museum of Ratón Pérez, Spain— along with 
semi-structured interviews with museum staff. The analysis revealed that these museums promote 
reading through immersive, interactive exhibitions and participatory educational methods. According 
to museum staff, their commitment to preserving and disseminating a specific literary heritage in an 
authentic setting, combined with innovative pedagogical approaches such as hands-on experiences 
and social learning, fosters meaningful engagement with literature and encourages children’s critical 
and creative responses. These findings highlight the potential of children’s literary museums to 
become valuable agents in reading promotion and encourage scholars to consider their integration 
into literacy research and practice.
Keywords: Reading promotion; Children’s literature; Literacy; Children’s museums.

Resumen

Los programas de promoción lectora buscan fomentar la creación de hábitos de lectura a largo 
plazo mediante la integración de la literatura en la vida cotidiana de los niños. En las últimas dos 
décadas, el museo literario infantil (centros dedicados a autores, obras y personajes de la literatura 
infantil) ha surgido como un nuevo espacio para la promoción de la lectura fuera de contextos 
tradicionales como escuelas y bibliotecas. El presente estudio explora el papel de los museos literarios 
infantiles en la promoción de la lectura entre el público joven. A través de un diseño de investigación 
cualitativa, se recopilaron datos empíricos mediante observaciones y trabajo de campo en dos 
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museos: el Museo de H. C. Andersen (Dinamarca) y la Casita-Museo del Ratón Pérez (España), junto 
con entrevistas semiestructuradas al personal de dichos museos. El análisis de datos reveló que estos 
museos promueven la lectura a través de exposiciones inmersivas e interactivas y métodos educativos 
participativos. Según el personal de los museos, su compromiso con la preservación y difusión de 
un patrimonio literario en un entorno auténtico, combinado con enfoques pedagógicos innovadores 
(como las experiencias prácticas y el aprendizaje social), fomentan la interacción significativa con 
el contenido literario y promueven respuestas críticas y creativas de los niños ante la literatura. 
Estos hallazgos destacan el potencial de los museos literarios infantiles como agentes valiosos en la 
promoción de la lectura, instando a los investigadores de esta disciplina a considerar la integración de 
los museos en la investigación y práctica de la promoción lectora.
Palabras clave: Promoción de la lectura; Literatura infantil; Alfabetización; Museos infantiles.

1.	 Introduction

The field of reading promotion aims to foster reflection, transformation, and the development of 
new reading practices that can generate changes in individuals, their contexts and their interactions 
(Álvarez-Zapata et al, 2009). Unlike other literacy interventions, which primarily target the acquisition 
of reading skills, reading promotion programmes seek to cultivate a sense of enjoyment and love 
for literature. This approach prevents children from viewing reading solely as an academic task and 
instead highlights its aesthetic, cultural, social, and recreational dimensions.

Building on this idea, practitioners today employ a range of strategies to draw attention to 
texts and create meaningful literary experiences for their audiences, including dialogical practices 
and storytelling sessions (Lluch & Sánchez-García, 2017). The overarching goal is to promote the 
acquisition and long-term consolidation of reading habits from infancy, as the numerous benefits of 
early reading have been extensively documented (for a review, see Hoyne & Egan, 2019). As a result, 
reading promotion activities must occur in diverse contexts to integrate literature into everyday life.

Among the many settings in which reading promotion can unfold, museums emerge as 
particularly relevant venues. As disseminators of knowledge to broad audiences, museum educators 
employ innovative pedagogical approaches that complement traditional school learning experiences 
(Xanthoudaki, 2015). Moreover, as community institutions, public museums usually implement 
programmes and accommodations to ensure accessibility, inclusion and participation for all children, 
regardless of their background or abilities (Bienvenu, 2015). In this way, museums constitute a valuable 
context to promote reading among diverse youth audiences.

In the last decade, several literacy initiatives have flourished in museums. For instance, in 2021, 
the Croatian Government implemented the Action Plan of the National Strategy to Promote Reading 
through a programme called A Lion, an Elephant and an Occasional Bird: Stories at the Museum, held 
at the Ethnographic Museum in Zagreb. The project included workshops, storytelling sessions and 
guided tours, through which the visitors became acquainted with oral literature from other cultures 
(Jelavić & Vrsalović, 2022). Similar initiatives often involve partnerships between museums and other 
cultural or educational institutions, such as schools and libraries, to promote reading beyond the 
formal curriculum and foster collaboration among literary stakeholders. While these initiatives are 
important, they often have a temporary nature.

However, some museums are entirely dedicated to promoting children’s literature. These 
institutions place literature at the core of their exhibitions and celebrate reading, storytelling and 
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books written for children and young people. A pioneering example is the Kinderboekenmuseum in The 
Hague (Netherlands), a children’s literary museum which opened in 1994 as part of the Dutch Museum 
of Literature and later reopened as an independent institution in 2010 (van Lierop-Debrauwer, 2018).

Despite their relevance and potential, the role of these museums in reading promotion has 
received limited attention in academic research. Lluch and Sánchez-García (2017) conducted an 
extensive literature review on reading promotion, examining international journal publications from 
2000 to 2015. Of the 191 papers reviewed, none mentioned museums as a setting where reading 
promotion occurred, in contrast to schools, libraries, universities, hospitals, and even prisons. More 
recent articles showcase literacy programmes in museums (e.g., Giles, 2021; Hamilton and Van 
Duinen, 2021; Yasukawa et al., 2013), which relate to some aspects of reading promotion but do not 
encompass its full scope. The lack of specific studies on museum-based reading promotion practices 
underscores the need for further research on the area.

Accordingly, the present article aims to address this research gap at the intersection of children’s 
literature and museum studies, and advance understanding of how children’s literary museums 
can contribute to reading promotion. Two museums were selected as case studies to examine the 
enactment of this practice: the H. C. Andersen House Museum in Odense (Denmark) and the House 
Museum of Ratón Pérez in Madrid (Spain). The selection rationale was to illustrate two different types 
of literary museums (the former dedicated to the work of a single author and the latter recreating 
the world of a fictional character), thereby allowing for analysis of the distinct characteristics of each 
setting.

Theoretical framework

Children’s literary museums: a tentative conceptualisation

The International Committee for Literary and Composers’ Museums (ICLCM) defines a literary 
museum as “an institution focusing on preserving literature as cultural heritage. Those institutions 
acquire, preserve and communicate this literature through museographical codes, in order to promote 
knowledge about literature and its role in society” (ICLCM, 2019, p. 2). The committee classifies literary 
museums into four types, depending on whether their exhibitions pay tribute to an author, a character, 
a landscape, or a specific genre of literature. Author museums are often located in the author’s former 
house, honour their literary heritage and aim to communicate it to future generations. Museums 
devoted to specific characters bring their fictional universes to life, thereby immersing visitors in the 
story. Similarly, literary landscape museums recreate a fictional world to evoke its atmosphere. Finally, 
museums dedicated to a particular type of literature can take different forms, including displays of 
certain historical periods or genres to showcase their identity.

Literary museums may also be classified according to their target audience. Museums aimed 
primarily at young people fall within the category of children’s museums. Rebecca Shulman Herz 
(2017) traces the evolution of these museums and identifies two eras that help to understand the 
current scene: the first era (1899-the 1960s) encompassed collections and object-based exhibits (i.e., 
book collections, illustrations displays), while the second era started after a paradigm change known 
as New Museology, which led to the transformation from static to dynamic and communitarian 
museums (Zubiaur, 2016). These second-wave museums encourage the active participation of 
visitors through play and interaction. Over the past two decades, children’s museums have expanded 
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significantly, becoming one of the fastest-growing sectors in the cultural industries. In fact, between 
2011 and 2013, memberships increased by 135% (Parker, 2013).

A substantial body of research on literary museums devoted to children’s literature remains 
largely absent in academic scholarship. In 2011, Karen Hoyle, former curator of the Children’s Literature 
Research Collections, highlighted the importance of children’s literature archives and collections as 
institutions that provide a tangible history of the field. She cited the American Library Association 
(ALA) definition of archives as “a collection of library materials separated from the general collection 
because they are of a certain form, on a certain subject, of a certain period or geographical area, rare, 
fragile or valuable” (Young, 1983, p. 211). Hoyle enumerates other names archives may receive, such 
as centres, institutes, societies or collections (p. 386). Notably, the word “museum” is absent despite 
clear conceptual overlaps. This raises the question of what constitutes a children’s literary museum.

A tentative conceptualisation may adapt the ICLCM (2019) definition of the literary museum 
to specify its focus on children’s literature. Thus, children’s literary museums could be defined as 
institutions that acquire, preserve and communicate children’s literature in order to promote 
knowledge about this literature and its role in society. Therefore, the primary distinction with archives 
may lie in the communicative and social function of museums, which not only safeguard historical 
artefacts but also actively encourage literary engagement among the public.

This purpose becomes evident in the ongoing evolution of literary museums from object-based 
collections to interactive centres. Historically, these museums focused on gathering and displaying 
artefacts to highlight authors’ biographies and literary achievements in their historical contexts, often 
neglecting to establish connections to contemporary social concerns (Prottas, 2020). According to 
Nathaniel Prottas, “today this traditional model of the literary museum is changing, with new forms 
of display and programming challenging the fetishist aura of authors as national heroes or models 
of pure genius” (p. 221). He adds that “in contrast to traditional exhibition spaces that focus on 
displaying objects, literary centres are primarily educational spaces, often with a heavy focus on 
media, educational tools, and games” (p. 222).

Similarly, Helma van Lierop-Debrauwer (2018) addressed this issue in relation to the Dutch 
Kinderboekenmuseum. She notes that the museum’s previous activities reflected an “adult—top-
down—perspective in that they were mainly aimed at improving children’s knowledge about children’s 
books and at using children’s books in the service of language and reading education” (p. 116). The 
museum subsequently underwent a renovation period that encompassed a shift in its vision “to let 
children explore, experience, and develop stories and to stimulate interaction by having them play and 
read together” (p. 117).

The Kinderboekenmuseum is not the only children’s literary museum to have adapted its model 
to contemporary needs. The H. C. Andersen House Museum, for instance, was demolished and rebuilt 
between 2015 and 2021. Similarly, the House Museum of the Ratón Pérez expanded its facilities in 
2012. These developments underscore the innovative application of technological tools to the field as 
well as the growing concern for creating meaningful experiences for young audiences.

Reading promotion in children’s literary museums

The paradigm shift in museum education from traditional collections toward visitor participation 
has enabled the integration of reading promotion activities into the agendas of children’s museums. 
Prottas (2020) notes that new installations in major literary museums led to “new strategies for 
displaying manuscripts in a manner that avoids treating them like religious cult objects [...], engaging 



145

CHILDREN’S LITERARY MUSEUMS AS EMERGING SPACES FOR READING PROMOTION: INSIGHTS FROM TWO CASE STUDIES 

Portillo-Menéndez G. (2025). Children’s Literary Museums as Emerging Spaces for Reading Promotion: Insights from Two Case Studies
AILIJ (Anuario de Investigación en Literatura Infantil y Juvenil) 23, pp. 141-156. e-ISSN 2660-7395 · DOI: https://doi.org/10.35869/ailij.v0i23.6181

visitors in conversations about the creative process and how literature relates to and is constructed 
from interactions with our world” (p. 221).

This interactive approach contrasts with other literacy encounters children may experience 
through formal education, as it is grounded in play and participation. Sandsmark (2020) observes 
that museum pedagogical programmes achieve this effect because they are defined “by the aim 
of encouraging different approaches to experience literature and language” (p. 255). To fulfil this 
mission, educators are encouraged to emphasise the artistic and emotional aspects of texts rather 
than focusing primarily on their genre, author, or origin. Prottas (2020) reinforces this point, arguing 
that “rather than presenting literature within a historical or biographical framework, the educational 
programmes focus on creativity and emotional connections to literature, unmooring literature from 
its time-specific framework” (p. 222).

This methodology facilitates connecting museum content to notions that are familiar to 
the audience. For example, the Centre for Norwegian Nynorsk Language and Literature (Nynorsk 
kultursentrum) developed an educational programme in 2018 called Les for Livet (Read for Life) to 
conduct literary workshops outside the museum buildings. The initiative advocates for an approach 
in which “by narrowing literature to patterns, ideas, and emotions and addressing current cultural 
phenomena, new groups of young audiences can relate to the literature” (Sandsmark, 2020, p. 253). 
Developing a sense of curiosity about language and stories is essential for encouraging children’s 
autonomous interaction with literature. In this way, visitors can learn that literature is relevant, as it 
can illuminate their lives and experiences. Such engagement may further inspire them to participate 
in the artistic process and explore the creation of their own expressive responses.

The current study involves two main research questions: (1) What resources are available in 
children’s literary museums for reading promotion? (2) What purposes do these institutions pursue in 
relation to children’s literary education? To answer these questions, two children’s literary museums 
were selected as case studies. The selection criteria focused on representing two different categories 
proposed by the ICLCM (2019), allowing for the identification of differences and similarities in their 
pedagogical approaches. Based on prior familiarity with the museums and ease of access to their 
staff, the final selections were the H. C. Andersen House Museum (an author museum) and the House 
Museum of Ratón Pérez (a character museum).

H. C. Andersen House Museum is located in the original birthplace of Hans Christian Andersen 
in Odense, Denmark, where the acclaimed children’s author lived from ages 2 to 14. The original 
museum opened in 1908 as a classical writers’ museum, focusing on the life and works of Hans 
Christian Andersen and exhibiting his creations and personal belongings. In 2015, the museum was 
rebuilt, culminating in a new opening in 2021. The new installations go beyond recreating the author’s 
childhood home. They bring his tales and personal story to life through animations, interactive 
exhibits, and advanced technology. In addition, the museum includes a playground for young children 
called Ville Vau, which offers a wide range of educational and cultural activities. In 2022, its Child and 
Education Department was awarded the European Museum Academy Prize for museum education.

La Casita-Museo del Ratón Pérez (House Museum of Ratón Pérez) recreates the fictional house 
of Ratón Pérez, the Spanish equivalent of the Tooth Fairy character. The tale was written by Luis 
Coloma in 1894 and has since become widely known in Hispanic households as the story of a little 
mouse that collects children’s milk teeth in exchange for presents. The museum opened in 2008 as a 
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private initiative and later received official recognition as the original location of the mouse’s home. 
In 2012, the museum expanded its installations to accommodate more visitors1.

By examining these two museums, the study aims to identify the purposes underpinning 
children’s literary museums and to map the strategies and resources their staff employ to promote 
and enhance reading practices among young audiences. Comparing an author-focused museum with 
a character-focused one aims to provide a nuanced perspective on how different types of literary 
content can influence approaches to reading promotion.

2.	 Methodology

The study employed a qualitative design combining fieldwork and interviews with key museum 
employees. The main researcher visited both museums and used an ad-hoc observation grid to collect 
information about the installations, including their content, layout, and exhibition modalities. For 
analytical purposes, the installations were divided into units to study their mechanisms in detail. In 
total, three units were selected in each museum. To ensure that the sample was representative of the 
museum, the units were carefully chosen after the site visits. As shown in Table 1, the selected units 
include both object-based and interactive installations.

Table 1. Museum units selected for the study

Name of the unit Venue Type of exhibition

My Children Room H. C. Andersen House Museum Object-based collection with an interactive installation

The Little Mermaid H. C. Andersen House Museum Interactive installation

Fairy Tale Land (Ville Vau) H. C. Andersen House Museum Interactive playground

Audiovisual room House Museum of Ratón Pérez Informative room

Pyramid Room House Museum of Ratón Pérez Object-based collection

Pérez’s House House Museum of Ratón Pérez Interactive installation

Semi-structured interviews were conducted in person by the main researcher. The interview 
sample comprised four employees (three from the Andersen Museum and one from the Pérez 
Museum) selected to represent different roles within the institutions. At the H. C. Andersen House 
Museum, participants included a representative from the education department, a member of the 
management team, and an art curator. At the House Museum of Ratón Pérez, due to the smaller team 
size, only the employee in charge of the communication department was available to participate.

Empirical data collected from field observations and interviews were analysed using qualitative 
methods. Interviews were transcribed, and responses were organised thematically according to two 
main common topics: resources and purposes in children’s literary museums. Participants’ identities 
were protected by assigning each person a codename, which can be consulted in Table 2. Prior to 
each interview, participants received a printed document including a plain-language statement, a 
privacy notice, and a consent form to sign. Ethical approval for the study was granted by the School 
of Education Research Ethics Committee at the University of Glasgow before the commencement of 
the research.

1 For more information, see the official websites of the museums: https://hcandersenshus.dk/en/ and https://www.cas-
amuseoratonperez.es/
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Table 2. Participants’ codenames

Occupation Codename

Head of the Child and Education department at the H. C. Andersen House Museum Eva

Head of Development at the H. C. Andersen House Museum Peter

Exhibition curator at the H. C. Andersen House Museum Jens

Communication officer at the House Museum of Ratón Pérez Ana

3.	 Findings

Resources for reading promotion
One of the primary resources for reading promotion identified in the museums was their 

physical exhibitions. Both venues feature traditional object-based collections. In the House Museum 
of Ratón Pérez, the Pyramid Room displays memorabilia related to the story (e.g., a letter written 
by the main character and miniatures of dental utensils), while the My Children Room in the H. C. 
Andersen House Museum presents a selection of the author’s original texts and artworks. Engaging 
with these authentic pieces enables children to connect with literary heritage and history, while also 
appreciating the materiality of literature. In addition, by including not only books but also figurines, 
artefacts, and artworks, the museums highlight the multimodal nature of literature, showing that 
stories can be conveyed through diverse formats and artistic expressions beyond the written word.

Nevertheless, because these valuable objects must be preserved, they are kept in glass cases, 
which restricts direct interaction. To address this limitation, the My Children Room incorporates two 
interactive screens that allow visitors to select motifs and symbols from the exhibited stories and 
receive a personalised recommendation based on their preferences (see Figure 12). By contrast, the 
Pyramid Room follows a more traditional model, where visitors engage with content only visually, 
thereby limiting opportunities for experiential learning.

Figure 1. Interactive screen guiding visitors through Andersen’s works based on 
their choices. My Children Room (H. C. Andersen House Museum)

Nonetheless, both museums also feature immersive installations that place interaction at the 
core of the visitor experience. Two examples are the tunnel in the Pérez’s House unit (a space that 
recreates the imaginary home of the mouse) and The Little Mermaid installation (part of a larger section 
called The Fairy Tale World, where twelve different spaces each recreate a scene from the author’s 
best-known fairy tales). The former invites children to crawl like a mouse to encounter figurines of the 

2 All images were taken by the author with the informed consent of the Head of Development at the H. C. Andersen House 
Museum. No pictures from the House Museum of Ratón Pérez are included, as photography was not permitted in that 
venue.
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characters within the tunnel, while the latter encourages visitors to listen to story fragments and sit 
down to reflect on the themes of the tale, such as longing to belong and curiosity about the outside 
world, through a display that evokes being under the sea (Figure 2). These installations bring fictional 
stories, characters, and universes to life beyond the page using technology that engages multiple 
senses (e.g., sight, sound, touch) and supports interactive experiences. Hamilton and Van Duinen 
(2021) observe that “effective stories can be told through the written word, but telling a story through 
touch, sound, and sight encourages learners to experience it in multiple ways and results in learners 
making more connections with a story” (p. 514). By rendering visible an intangible art form, these 
museums breathe new life into texts, open new pathways for children to reflect on the implications 
of stories and expand their connections to real life.

Image 2. A reflective space featuring a circle of rocks where visitors can sit and 
gaze through the glass ceiling as if viewing the outside world from beneath the 

sea. The Little Mermaid installation (H. C. Andersen House Museum).

In addition to immersive installations, another essential resource in museum exhibitions is the 
use of informative materials that clarify and contextualise the collections. Both museums provide 
traditional print materials, such as panels and guides, that serve this purpose. However, their primary 
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informative elements rely on different modalities: the H. C. Andersen House Museum employs an 
audio guide (with scripts written by popular children’s authors, such as Lemony Snicket in the English 
version), while the House Museum of Ratón Pérez relies on a video and the mediator’s instructions. 
Consequently, in these settings, children do not engage with literature primarily through print 
elements. According to Hackett (2014), combining print with other meaning-making modes, such as 
talking or moving, offers a pedagogical advantage, as it more closely mirrors real-life experiences and 
enables richer learning opportunities

Beyond the exhibitions, the container (i.e., the building) is another important resource these 
museums use to immerse visitors in literary scenarios. In both cases, the physical location of the 
museum is crucial to convey authenticity, as these sites are directly linked to the original stories. For 
instance, the H. C. Andersen House Museum is located in the author’s childhood town, while the House 
Museum of Ratón Pérez occupies the address where the tale claims the mouse lives. As Alderson 
(1975) argues, rehabilitating these historical sites adds value to the visitor’s experience by preserving 
the documentary and aesthetic significance of the original venues.

Lastly, instructors represent another essential resource for engaging visitors with the literary 
aspects of the exhibitions. The interviewees described several strategies they employ during a museum 
tour to spark visitors’ interest in reading and literature after the visit, such as withholding the ending 
of a story, focusing on isolated scenes, or emphasising emotions. These techniques help children 
connect the stories with their prior knowledge and perceive their present relevance. As proposed by 
Sandsmark (2020), when literature is distilled to its core patterns and emotions, children can better 
relate to it and recognise its relevance to their personal lives.

This approach reflects the broad understanding of education held by museum practitioners, who 
favour a blend of analytical, knowledge-transfer methods and innovative, participatory pedagogical 
techniques. For instance, interviewee Eva emphasised the role of interaction in remembering stories: 
“When you are told the story, you do not remember it as well. You remember it if you have been the 
protagonist, immersed yourself in the emotions of the characters, and gone through the same as they 
did”. This philosophy is enacted by encouraging visitors to engage with exhibitions through active 
behaviours, such as exploration, play and performance.

The purpose of children’s literary museums
Three main themes emerged from the interviews regarding the purpose of children’s literary 

museums: honouring a particular literary heritage, developing visitors’ skills, and reaching a young 
audience. Informants from both case studies agreed that their primary mission is to honour a specific 
body of literature by preserving and communicating its universal value. However, the means of 
achieving this goal differ between institutions.

The analysis of the museum units highlights differences in how each museum approaches the 
preservation of literary heritage. On the one hand, the predominance of object-based collections in 
the House Museum of Ratón Pérez place artefacts at the core of the exhibition. By contrast, the design 
of the H. C. Andersen House Museum privileges interaction. According to Jens, “the main premise 
is to bring the world alive in a way you cannot do by just using display cases and text. It has to be 
immersive; it has to be a place where you step into fairy tales”. Andersen’s legacy is thus preserved 
through a combination of authentic displays and immersive installations that embody the essence 
of his work. This approach reveals an emphasis on subjective narrative dimensions (such as style, 
aesthetic, emotions) rather than solely on objective historical facts and objects.
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Another significant difference in the museums’ strategies lies in how they define preservation 
itself. Ana, the representative from the House Museum of Ratón Pérez, described their mission as a 
commitment to “preserve the originality of the character created by Coloma, setting a line of personal 
ethics of discretion and fidelity to the character to safeguard it from marketing and to avoid invented 
frivolities”. By contrast, Jens says that the team’s idea is “to open new ways of seeing Andersen’s 
stories’’, thus actualising their relevance to the present time and justifying the museum’s existence. 
These contrasting strategies highlight the tension between safeguarding cultural authenticity and 
reinterpreting heritage for contemporary relevance.

Similarly, the communication strategies in both museums reveal important epistemological 
differences. Whereas the House Museum of Ratón Pérez favors a traditional transfer-knowledge 
methodology, such as the use of videos and storytelling in the Audiovisual Room, the H. C. Andersen 
House team aligns with the paradigm shift of New Museology. Peter observes that they have 
“broadened the scope from a classical museum, lecturing the visitors on Andersen and his life, and 
instead tried to take Andersen’s narrative style of his playfulness and his polyphonic way of writing’’. 
Eva further noted that even the museum building itself contributes to this aim: its labyrinthine design 
embodies Andersen’s emphasis on multiple perspectives and fosters critical thinking by reminding 
visitors that “there is always another way to see things than the one you are using.”. As Peter 
eloquently summarized, the guiding principle was ‘‘to make it a museum that relates the story as Hans 
Christian Andersen rather than relates the story about Hans Christian Andersen”. In this way, narrative 
strategies are deliberately employed to recreate the author’s essence rather than to simply describe it.

Several factors may explain these contrasting approaches to museum education. First, the 
nature of the literary heritage may be more or less suitable for designing interactive spaces. In this 
line, Peter assures that it is easy to adapt Andersen’s work because ‘‘his text is so theatrical that it 
lends itself well to be made into illustrations, animation, plays and also into these installations’’. 
Other explanation might be the cultural reception of the work. Whereas Andersen’s work is well-
known and preserved, not many trace the tale of Ratón Pérez to its real origins. Therefore, the House 
Museum of Ratón Pérez may place more importance in transferring knowledge because, in the words 
of Ana, ‘‘everyone is surprised to realise they did not know much about this illustrious and beloved 
character”. In addition, the size and budget of the institutions shape their capacity, which may explain 
the differences between the two case studies.

Beyond preservation, interviewees also emphasized the developmental role of children’s literary 
museums in education. Representatives from both museums agreed that another central goal is to 
help children develop transferable learning skills. For instance, Ana noted that her team promotes 
values and practical skills connected to the mouse’s fictional universe, such as dental hygiene. 
Similarly, in the H. C. Andersen House Museum, the unit My Children Room enhances intertextual 
understanding by linking different stories and artworks through shared motifs and themes, and the 
Fairy Tale Land encourages creative responses and symbolic play, offering prompts such as costumes, 
buildings, and toys (see Image 3). Finally, in the Ville Vau workshops (strategically located at the end of 
the visit), instructors guide children through a progressively complex scheme: first listening to a new 
Andersen story, then interpreting it by assuming character roles, and ultimately creating their own 
responses through play and art. Collectively, these activities stimulate diverse pathways for engaging 
with each literary universe and provide an alternative approach to experiencing literature, in which 
children take ownership of, and critically debate with, the author’s legacy.
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Image 3. A palace installation from the Fairy Tale Land, where visitors can borrow 
costumes and props to act out their creativity (H. C. Andersen House Museum).

Another element that all interviewees emphasized was the importance of training children 
to navigate other cultural spaces and museums, thereby fostering habits of lifelong, independent 
learning. In Ana’s words, the House Museum of Ratón Pérez is a good option for a child’s ‘‘first time’’ 
in a museum, as it is grounded in their prior knowledge (as most Hispanic children already know 
this character), which helps to ‘‘awaken in them an interest in getting to know new museums and 
cultural spaces’’. This aligns with Enseki’s (2007) proposed five outcomes that emerge from all kinds 
of children’s museums: autonomous learning, participation and ownership, redefinition of expertise 
to encourage exploration, commitment to diversity and cultivating connectedness to communities.

Such an open approach challenges the resistance encountered in some traditional museography 
sectors, where children are often not considered a primary audience. The installations in both 
museums are designed to meet children’s needs and capacities, which accounts for the last identified 
purpose of children’s literary museums of reaching a young audience. For example, exhibitions scales 
are adjusted to children’s height and size. Moreover, mediators in the H. C. Andersen House Museum 
are specially trained to work with children using participatory techniques, such as dialogic debate.

Additionally, there is a clear intention to make both museum experiences entertaining as well as 
educational. Eva, Head of the Child and Education department at the H. C. Andersen House Museum, 
emphasized that this approach is essential to add value to traditional museum services, attract young 
visitors, and remain relevant while other information channels compete for children’s attention, such 
as video games and social media.
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4.	 Discussion

The findings indicate that the purposes of children’s literary museums closely align with the 
goals of reading promotion. As literary museums, their central mission is to preserve and disseminate 
a specific literary heritage, whether it is the work of a particular author (e.g., Hans Christian Andersen), 
a fictional character (e.g., Ratón Pérez), or broader aspects of children’s literature. However, this literary 
education is not confined to the transmission of factual knowledge about a specific work or author. 
Rather, the combination of museum resources enables practitioners to transcend classical educational 
methods and pursue further objectives. As revealed in the analysis, the exhibitions in children’s literary 
museums elicit a wide repertoire of literary responses that might be harder to attain in traditional 
settings, such as establishing personal connections with texts or engaging in creative self-expression. 
In this sense, children’s literary museums may broaden the cultural horizons of their young visitors by 
bringing stories to life and positioning children as active participants in the literary system.

At the same time, as children’s museums, these institutions carry an inherent educational 
responsibility toward young visitors. Accordingly, museum educators pursue pedagogical goals such as 
fostering critical thinking, nurturing curiosity about the world, and cultivating a lifelong enjoyment of 
learning. These skills are highly transferable to literacy education and reading promotion: by engaging 
with these concepts ecologically in museum settings, visitors become better equipped to interpretate 
complex texts and grapple with literary features such as multimodality and intertextuality. In turn, 
these experiences may enhance pupils’ motivation to read, as research shows that students who 
experience situational interest in learning contexts are more likely to develop stable and sustained 
interest in reading (Nolen, 2007).

Overall, the key contribution of museums as agents within the reading promotion system lies 
in their ability to provide access to services and resources that no other institution can guarantee. 
According to Callanan (2012), museums offer a more naturalistic environment than conventional 
classrooms and can thus serve as contexts for situated learning, enabling learners to connect abstract 
concepts with physical correlates. The House Museum of Ratón Pérez illustrates this potential through 
its emphasis on authenticity and object-based learning, allowing children to engage directly with 
material heritage. By contrast, the H. C. Andersen House Museum prioritises interaction and emotional 
engagement, fostering affective connections with stories. Together, these approaches demonstrate 
how museums can expand literary education beyond conventional practices, offering opportunities 
made possible only through their distinctive resources: authentic locations, original artefacts, trained 
mediators, and sophisticated technology and installations. As Eva observes, the guiding principle is 
that ‘‘every learning experience should only be possible in the museum; it cannot be possible to take 
the tour or activity and do it elsewhere’’.

Nevertheless, these virtues do not encompass the full spectrum of effective reading promotion 
practices. Some of the weaknesses of museums as reading promoters include the lack of time to 
conduct explicit literacy lessons for developing reading skills, and the limited engagement with 
print content, especially physical books, which are featured in both museums with a secondary role. 
Other institutions comply with these tasks, including schools, which implement structured literacy 
programmes for children, and libraries, which offer access to extensive, borrowable collections of 
literary works in multiple formats.

Consequently, the aim is not for children’s literary museums to replace traditional agents in 
reading promotion. As Teresa Colomer (2004) notes, new reading promotion agents “can also contribute, 
and very effectively, to relieving teachers and librarians of the overwhelming overlapping of objectives 
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that they currently suffer” (p. 10). Therefore, the focus should be on analysing each agent’s objectives 
and possibilities to foster more effective collaboration, rather than shifting responsibility between 
institutions. This article provides evidence of the areas where children’s literary museums can excel, 
as well as which of their unique resources are currently contributing positively to the advancement 
of reading promotion practices.

It should be noted that this study has limitations that warrant caution in generalising the 
findings. The research focused on only two museums, with interviews conducted with four employees. 
Future researchers could expand this work by analysing the resources and purposes of other children’s 
literary museums, identifying similarities and differences with the findings reported here. Likewise, 
subsequent projects might address these research questions employing alternative methods, such as 
empirical investigations with visitors, to evaluate actual learning outcomes. Comparative analyses 
could also examine how children’s literary experiences vary depending on whether they engage with 
print books or immersive museum-based environments, thereby clarifying the distinctive contributions 
of these institutions within the broader reading promotion ecosystem.

In any case, this study demonstrates that children’s literary museums pursue multiple 
pathways to achieve shared objectives, with both institutions emphasizing the overarching goal of 
promoting literary heritage among children. Their pedagogical approaches engage young visitors with 
dimensions of literature often overlooked in academic contexts (such as the emotional, recreational, 
and aesthetic), while complementing formal literacy activities through alternative forms of literary 
experience, including oral storytelling, performance, and creative writing.

5.	 Conclusion

In conclusion, children’s literary museums emerge as promising agents within the reading 
promotion ecosystem. These institutions share multiple objectives with reading promotion practices 
and, therefore, have the potential to collaborate effectively with schools, libraries, and families to 
nurture reading habits from an early age.

Moreover, museums possess unique resources that distinguish them from other agents, enabling 
experiences that might evoke powerful and lasting responses in young visitors. A comprehensive 
literary education entails more than literacy skills; it also involves fostering aesthetic appreciation, 
supporting creative expression, and cultivating knowledge of significant works of universal literature. 
The two examples analysed here demonstrate how children’s literary museums can contribute to 
these goals.

Overall, this study underscores the value of children’s literary museums as dynamic agents of 
reading promotion and calls on scholars, museum practitioners, and other cultural stakeholders to 
give greater attention to their role in fostering literary education. As Lluch and Sánchez-García (2017) 
noted, current times are ‘‘ripe for innovative reading promotion projects that go beyond the usual, 
traditional practices’’ (p. 12), and the analysis confirms museums are well positioned to provide such 
innovative approaches.
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